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ABSTRACT 
 
This research is a survey of Thai teachers’ opinions towards problems relating to Japanese language edu-
cation in high schools. The aims of the study are to investigate: (1) the characteristics of Thai teachers 
who teach Japanese language in high schools; (2) the expected standards of Thai teachers who teach 
Japanese language in high schools; (3) the opinions of Thai teachers’ towards problems in Japanese lan-
guage education in high schools; and (4) the needs for development among Thai teachers who teach 
Japanese language in high schools. The findings will be used as a guideline to improve the standards of 
Thai teachers and to prepare students for Japanese language education at universities. 
Concerning the characteristics of Thai teachers, most respondents were older than 41 years old, held a 
Bachelor’s Degree, and did not major in Japanese. The study reveals that the expected standards of 
high-school Japanese language teachers should include: (1) a Japanese major degree; (2) Japanese lan-
guage teaching experience; (3) participation in training, seminars or field trips both locally and abroad; 
(4) the ability to apply creativity and technology in teaching; (5) the ability to develop and encourage 
student-centered learning activities; and (6) the ability to improve teaching by conducting research and 
writing textbooks. Regarding problems with teaching Japanese language in high schools, the findings 
reveal a moderate level of problems. In the teachers’ opinions, the most important problems were: (1) 
problems relating to students; (2) problems relating to learning and teaching support; and (3) problems 
relating to teachers, respectively. In terms of needs for learning and teaching development, the teachers 
reported high levels of needs in every aspect, especially field trips aboard and information technology 
(IT) training. 
In conclusion, it is recommended that Thai teachers should improve their Japanese language competence 
as well as research skills to better their learning and teaching. The teachers were enthusiastic to improve 
their teaching, especially through the use of IT. However, it is reported that teachers did not receive suffi-
cient support in terms of personnel development and learning-teaching equipment. As such, the manage-
ment of high schools and universities should provide support by means of budgeting, personnel develop-
ment and knowledge in order to increase efficiency of Japanese language education in high schools 
which, in turn, will prepare students for their study at a university level. As a result, quality of Japanese 
language education in Thailand will be promoted at all educational levels.   
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I. INTRODUCTION  

From Japan Foundation conducted a survey in 2009, 
and found that Thailand has 78,802 students who study 
Japanese language across the country and 1,240 teachers 
who teach Japanese. It is estimated that half of students 
who studied Japanese in Thailand were at the high school 
level and the number of students attending high schools is 
obviously increasing. Thus, the study of Japanese lan-
guage at high school level is important because it pro-
vides the educational foundation for continuous learning 
at higher education. However, the opinions of teachers at 
the university level, revealed through in-depth interviews, 
that qualifications of some students who had studied 
Japanese language since the high school level do not 

reach the expected standard. It shows from the placement 
test result which affect to the managing of studying and 
teaching Japanese language at the university level. Why 
students who are the outcome of the Japanese language 
education in high schools were evaluated to be not quali-
fying for the expected criterion when they study in the 
university level? Some universities require students to 
undertake a Japanese intensive course in their first year. 

The researchers aim to study the problems and obsta-
cles in the managing of Japanese language education at 
the high school level by focusing on teachers because 
they are the most influential factor. Any educational plans 
or policies cannot achieve their goals if they do not have 
adequate teachers. These circumstances surrounding both 
the problems and obstacles have an affect on the standard 
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I. INTRODUCTION 

Following the Asian currency and financial crisis, 
leaders of the 10 ASEAN member countries along with 
the PRC (People’s Republic of China), Japan, and Korea 
started the ASEAN+3 process in 1997. They began to 
work on regional monetary and financial cooperation for 
macroeconomic and financial stability. 

The cooperation for crisis prevention substantially 
progressed. The Chiang Mai Initiative (CMI) as the re-
gion’s currency liquidity support arrangement was 
launched in 2000. It is useful for crisis prevention and 
crisis management. The CMI is a network of bilateral 
liquidity support arrangements among the ASEAN+3 
member countries. It was upgraded to the Chiang Mai 
Initiative Multilateralization (CMIM), a “self-managed 
reserve pooling” arrangement governed by a single con-
tractual agreement in 2010. It is now a US dollar liquid-
ity support arrangement among ASEAN+3 (Japan, China, 
Korea) member countries for US$120 billion. 

Although the cooperation substantially progressed, 
there still remain several challenges. The total size 
should be increased. It is set at US$120 billion now. 
However, it would not be enough, considering the ex-
perience of Korea in 2008. US$ 19.2 billion out of 

US$120 billion is the amount committed to support Ko-
rea in the CMIM. However, when the Bank of Korea 
entered into a currency swap agreement with the US Fed 
in October 2008 in order to mitigate the adverse effect on 
their currency and financial markets of the Global Finan-
cial Crisis, the size of the agreement was up to US$30 
billion. 

In the CMIM, a crisis-affected member requesting li-
quidity support could obtain financial assistance for the 
first 20% of the committed amount, and the remaining 
80% would be provided to the requesting member under 
an IMF program. The CMIM is linked to IMF programs 
in this way. This is due to the lack of the 
well-functioning regional surveillance mechanism. The 
Economic Review and Policy Dialogue (ERPD), a sur-
veillance mechanism under the ASEAN+3 process, 
should be improved further in order to weaken the link-
age of the CMIM with IMF programs. 

On the other hand, there has been no consensus on co-
ordinated regional exchange rate policy. However, in-
tra-regional trade and investment has been expanding and 
Emerging Asia including China has been catching up to 
Asian NIEs (Chinese Taipei, Hong Kong, Korea, and 
Singapore) and Japan at a rapid pace. Consequently, in-
tra-regional exchange rate stability has been more im-
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and quality of teachers and finally impact on the qualifi-
cations and standards of the students. Therefore, the 
qualifications and opinions of teachers are key to driving 
up educational standards. This research studies the cir-
cumstances of problems in Japanese language education 
at high school level by focusing on Thai teachers who 
teach Japanese language and their opinions towards such 
problems. This research will yield valuable information 
for use in the improvement of teacher qualifications. The 
findings give strong indications as to how the standard of 
Japanese language education at Thai high schools can be 
improved and thus will have benefits when those students 
study further at universities. 

II. LITERATURE REVIEW 

2.1 Overview 
Japanese language education in Thailand began to be 
taught in a systematic way around the 1960s with support 
from the Japanese government. In 1965, Thammasat 
University’s Faculty of Liberal Arts began teaching Japa-
nese language. Subsequently, public and private universi-
ties launched Japanese language courses and began Japa-
nese language major programs. For example, Thammasat 
University launched a program majoring in Japanese lan-
guage in 1982. 

Not only Japanese language teaching-learning rapidly 
expanding at university level, but also at high school 
level. Since 1999, Japanese language has been included as 
an elective subject for university entrance examinations. 
This expansion is the result of demand from Japanese 
companies in Thailand who have invested heavily in the 
country as well as due to increased demand for personnel 
who are proficient in Japanese language as the economy 
has expanded. Funding for Japanese language education 
has been supported by the Japan Foundation. 

In the late 1990s, Japanese language education was first 
taught at master’s degree level. Thammasat University’s 
Faculty of Liberal Arts launched a master’s degree pro-
gram in Japanese Studies in 1997. Chulalongkorn Univer-
sity’s Faculty of Arts launched more master’s degree pro-
gram in 2007. Naresuan University launched a master 
program in Japanese Studies in 2009.  

In 2004, Khonkaen University’s Faculty of Education 
launched a course in teaching Japanese. Subsequently, 
Burapha University’s Faculty of Education launched a 
similar course in 2005. In 2007, Thai-Nichi Institute of 
Technology opened a Japanese language programs in the 
Faculty of Information Technology and the Faculty of 
Business Administration’s Industrial Management major 
in order to prepare their students for entering the indus-
trial sector.  

In 50 years, Japanese language education has grown 
both in term of quantity and quality. It should be noted 
that half of the students of Japanese language in Thailand 
were students in high school level in 2009, and this num-

ber is continuously increasing. While students in higher 
education accounted for 27.8 percent of the total number 
of students who study Japanese in Thailand, the growth 
rate is rather stable. Thus, the managing of Japanese lan-
guage education at the high school level is of most con-
sequence.  

2.2 Japanese language education at the high school 
level  

2.2.1 Policy, Curriculum  
In 1981, Japanese language was assigned into the cur-
riculum of high schools as a foreign language. The cabi-
net announced that Japanese was one of the 17 areas of 
shortage in Thailand. It was specified in policy of the 
Ministry of Education on the study of foreign languages 
in 1996 as:  

“To produce GLOBAL CITIZENS for the 21st 
century in order to solve the problem of shortage of 
manpower competent in languages. Priorities re-
garding foreign languages to be promoted are: 
1. English      
2. Languages of neighbouring countries  
3. Chinese, Japanese, Korean   
4. Other Western and Eastern languages” 

(Cited in Skulkru 2007) 

Since 2008, the Ministry of Education adopted the core 
curriculum of basic education. The content for the group 
of learning foreign languages in summary includes: (1) 
aims to provide students with a positive attitude towards 
foreign languages; (2) have the ability to use foreign lan-
guages for communication in any situation; (3) increase of 
knowledge, for occupational use and further study at 
higher levels; (4) increase knowledge and understanding 
among people and the cultural diversity of the world 
community; and (5) can convey ideas and Thai culture to 
the world creatively. 

Currently, the managing of Japanese language educa-
tion at high school level is operated under a framework of 
core curriculum of basic education as above mentioned. 
The Japanese language education at high schools can be 
divided into three types:  

Teaching Japanese language as a foreign language with 
a plan and requirement for studying sessions of 5-6 peri-
ods per week (50 minutes per period). 

Teaching Japanese language as an elective subject with 
sessions of 2-3 periods per week (50 minutes per period) 

Teaching Japanese language as a class activity with 1 
study session per week (50 minutes per week). 

Though the core curriculum is mutual, the studying and 
teaching may vary depending on several factors such as 
the management policy of each high school, individual 
teachers, numbers of students and supporting factors. 
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I. INTRODUCTION 

Following the Asian currency and financial crisis, 
leaders of the 10 ASEAN member countries along with 
the PRC (People’s Republic of China), Japan, and Korea 
started the ASEAN+3 process in 1997. They began to 
work on regional monetary and financial cooperation for 
macroeconomic and financial stability. 

The cooperation for crisis prevention substantially 
progressed. The Chiang Mai Initiative (CMI) as the re-
gion’s currency liquidity support arrangement was 
launched in 2000. It is useful for crisis prevention and 
crisis management. The CMI is a network of bilateral 
liquidity support arrangements among the ASEAN+3 
member countries. It was upgraded to the Chiang Mai 
Initiative Multilateralization (CMIM), a “self-managed 
reserve pooling” arrangement governed by a single con-
tractual agreement in 2010. It is now a US dollar liquid-
ity support arrangement among ASEAN+3 (Japan, China, 
Korea) member countries for US$120 billion. 

Although the cooperation substantially progressed, 
there still remain several challenges. The total size 
should be increased. It is set at US$120 billion now. 
However, it would not be enough, considering the ex-
perience of Korea in 2008. US$ 19.2 billion out of 

US$120 billion is the amount committed to support Ko-
rea in the CMIM. However, when the Bank of Korea 
entered into a currency swap agreement with the US Fed 
in October 2008 in order to mitigate the adverse effect on 
their currency and financial markets of the Global Finan-
cial Crisis, the size of the agreement was up to US$30 
billion. 

In the CMIM, a crisis-affected member requesting li-
quidity support could obtain financial assistance for the 
first 20% of the committed amount, and the remaining 
80% would be provided to the requesting member under 
an IMF program. The CMIM is linked to IMF programs 
in this way. This is due to the lack of the 
well-functioning regional surveillance mechanism. The 
Economic Review and Policy Dialogue (ERPD), a sur-
veillance mechanism under the ASEAN+3 process, 
should be improved further in order to weaken the link-
age of the CMIM with IMF programs. 

On the other hand, there has been no consensus on co-
ordinated regional exchange rate policy. However, in-
tra-regional trade and investment has been expanding and 
Emerging Asia including China has been catching up to 
Asian NIEs (Chinese Taipei, Hong Kong, Korea, and 
Singapore) and Japan at a rapid pace. Consequently, in-
tra-regional exchange rate stability has been more im-
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2.2.2 Textbooks 

Jongsutjarittam, Skulkru, Sattayapong (2004) con-
ducted a survey for basic Japanese textbooks used in 
Thailand and found that the most popular included: (1) 
Nihongo Shoho; (2) Minna no Nihongo (1-2); (3) Shin 
Nihongo no Kiso (1-2); and (4) Nihongo Yoroshiku (1-4), 
respectively. 

In 2004, a Japanese textbook named ‘Akiko to Tomo-
dachi (1-6)’ which produces only for Thai high school 
students was released. This textbook was developed with 
the cooperation of the Japan Foundation and the Ministry 
of Education for teaching Japanese language at the Thai 
high school level. Approximately 80 percent of high 
schools used these textbooks in their studying and teach-
ing. (Sangthongsuk and Hatta, 2006) 

Since the late 1990s, Japanese language has been one of 
foreign languages which the Ministry of Education has 
promoted as a basic educational requirement and it has 
increased significantly in terms of quantity. There are 
efforts by many agencies to cooperate for the develop-
ment of teachers and textbooks together with teaching 
materials in order to improve their quality. 

2.2.3 Japanese language and university entrance ex-
amination 

In 1998, Japanese language was included in the univer-
sity entrance examination as elective subject. The first 
examination was in October 1998. The examinations were 
held in October and March of each year until it was re-
placed by the admissions system or the central university 
admissions system. This newer system uses the results of 
high school for calculation and organizes Ordinary Na-
tional Educational Test (O-NET) and Advanced National 
Educational Test (A-NET). Japanese language is an elec-
tive subject for A-NET, which is held once a year. In 
2009 it changed to be the Professional and Academic Ap-
titude Test (PAT). PAT is organized three times a year 
and allows students in Mathayom 5 (grade 11) to partici-
pate. 

Since the inclusion of Japanese language as an elective 
subject in the examination for higher education in October 
1998 until 2010, the number of candidates increased 
steadily as shown in Table 1 

Table 1 – Number of Japanese language candidates for 
university entrance examination 
Source : Jongsutjarittam, Skulkru, & Sattayapong (2004), 
Chirasombutti (2006) and information from National In-
stitute of Educational Testing Service (2010) 

Month Year Number of 
candidates 

October 1998 424 
March 1999 409 

October 1999 745 

March 2000 656 
October 2000 1,452 
March 2001 1,338 

October 2001 1,984 
March 2002 1,491 

October 2002 2,240 
March 2003 2,054 

October 2003 2,982 
March 2004 2,516 

October 2004 3,802 
March 2005 3,390 
March 2006 2,918 
March 2007 3,418 
March 2008 3,697 
March* 2009 3,791 

1/2009 (March) 2009 4,827 
2/2009 (July) 2009 6,662 

3/2009 (October) 2009 3,460 
1/2010 (March) 2010 2,629 
2/2010 (July) 2010 2,920 

3/2010 (October) 2010 3,460 

  *Remark : The last A-NET test in March 2009 and the  
       first PAT testing 

The changing of the selection system for higher educa-
tion and the changing of Japanese language education 
system of high school level has contributed to the model 
of managing Japanese language education in higher edu-
cation. Some universities are starting to come through the 
admissions system which means that students who prefer 
to study in higher education must have studied Japanese 
language previously. Some universities accept students 
who have passed Japanese language testing in the admis-
sion system and students who never studied Japanese 
language before entering university. Thus, the manage-
ment of education in higher education is more diverse. 

2.2.4 Number of institutes, students and teachers 

The 2009 Japan Foundation survey found that there 
were 242 high schools that taught Japanese language and 
the numbers of students was 38,685 with 415 teachers. 
Approximately 73.5 percent are Thai teachers. When the 
ratio of teacher and students at high school is calculated 
using this survey, 1:93.2 is the result. 

2.2.5 Characteristics of teachers 

Nohata & Ngamchantakorn (2006) state that most 
teachers at the high school level were not Japanese major 
graduates. Because of the shortage of manpower, they 
have to teach Japanese language parallel with other sub-
jects. 

In 1994, the Ministry of Education in collaboration 
with Japan Foundation began the Secondary School 
Japanese Language Teacher Training Program for teach-
ers who teach Japanese language in high schools. Partici-
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pants were teachers who lacked basic knowledge of 
Japanese language. They were trained in Japanese lan-
guage at Japan Foundation, Bangkok for 10 months and 
then went back to teach Japanese language in their 
schools. During that period, they must continuously ad-
here to the training of the Japan Foundation. They were 
required to participate in training at Japan Foundation in 
Japan for seven weeks. Approximately 200 teachers were 
produced and returned to their high schools between 1994 
and 2008.  

2.3 Problems in Japanese language education in Thai-
land 

Sitasuwan (1992) found that the problem in Japanese 
language studies in Thailand was the shortage of teachers. 
In addition, it found a problem in terms of teacher’s 
qualifications because teachers were not professional in 
teaching languages, lacked the right training, and never 
went to Japan. Regarding the problem of manpower 
shortage, the main reasons were compensation and social 
values and changing to work with private companies. 
Others were the lack of appropriate Japanese textbooks 
and no association for teachers who teach Japanese lan-
guage in Thailand to join. 

The result of a Japan Foundation survey in 2009 
showed that problems in managing Japanese education in 
Thailand were: (1) inadequate textbooks; (2) shortage of 
teachers; (3) lack of students’ enthusiasm; (4) shortage of 
equipment and tools; and (5) inadequate Japanese knowl-
edge and capability of teachers, respectively. 

2.4 Problems in Japanese language education at the 
high school level  

Chirasombutti & Kitamura (1996) state that the impor-
tant elements that should be developed for the manage-
ment of Japanese language education at the high school 
level were the development of textbooks and teaching 
methods together with the development of knowledge and 
Japanese ability of teachers. 

The 2009 survey indicated that problems in Japanese 
language education at the high school level in Thailand 
were: (1) inadequate textbooks; (2) shortage of equipment 
and tools; (3) shortage of teachers; (4) inadequate knowl-
edge and teaching ability of teachers; and (5) inadequate 
information about textbooks and teaching methods. 
Banchongmanee (2009) stated that problem issues to-
wards Japanese language education at the high school 
level were the shortage of teachers and they were not 
qualified. In summary, the teacher is the main problem in 
both quantitative and qualitative terms. 

In addition, Maeda et al., (2001) also discussed the 
problem related to questions in the entrance examination 
for higher education and the problem associated with 
Japanese language education at the high school and uni-
versity level. 

2.5 Nature and the development for teachers who teach 
Japanese language in high schools 

The National Institute for Japanese Language and Lin-
guistics (2003) conducted a survey of nature and opinions 
of teachers who teach Japanese language in Thailand and 
found that 90.2 percent of teachers who teach Japanese 
language in high school had experiences in attending 
training courses which taught Japanese language. And the 
number of courses in which they participated was 1-3. 
The most important factor in the development of knowl-
edge and Japanese using ability of teachers were experi-
ences, training, talking with teachers from different insti-
tutes, using of textbooks and teaching media. For the re-
quirement, Thai teachers needed a teaching manual, a 
grammar descriptive book, and voice media for Japanese 
learning. 

Japanese language at the high school level has ex-
panded significantly. The study at high schools is funda-
mental for higher education. However, the study of Japa-
nese at high school still has its problems including: (1) 
teachers (inadequate knowledge and ability of using 
Japanese and teaching skill, shortage of teachers); (2) 
learning sources (textbooks, information for textbooks, 
teaching methods); (3) equipment and tools; and (4) stu-
dents (lacking of students’ enthusiasm). However, the 
teacher, in both qualitative and quantitative terms, re-
mains the highest priority of problems. 

III. THE STUDY 

3.1 Objectives 

1) To study characteristics of Thai teachers who teach 
Japanese language in high schools  

2) To study expected standards of Thai teachers who 
teach Japanese language in high schools 

3) To study Thai teachers’ opinions towards problems 
in Japanese language education in high schools, and  

4) To study needs for development among Thai teach-
ers who teach Japanese language in high schools 

3.2 Methodology  

3.2.1 Qualitative Research  

Two methods of data collection were used including 
documentary research and in-depth interviews with uni-
versity lecturers who teach Japanese in universities. It has 
interviews with high school teachers who teach Japanese 
language as well. 

3.2.2 Quantitative Research  

A questionnaire was created and developed from data 
from qualitative research. 
  1) Population: Thai teachers who teach Japanese lan-
guage in high schools. Those schools must have the 
teaching of Japanese language as a core or elective sub-
ject in Thailand. 
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2) Sample: The population is 415 teachers who teach in 
242 high schools across Thailand. Approximately 73.5 
percent of the 415 teachers are Thai, or 305 teachers. 
Therefore, the sample size was specified by using 20 per-
cent of those 305 teachers. Thus, the sample size for the 
study is 61 teachers. 
 3) Sampling: Purposive Sampling was used by specify-
ing Thai teachers who teach Japanese language in high 
schools. Data collection by using questionnaire was done 
directly in the 3rd seminar of studying and teaching Japa-
nese language 2010 and 13th seminar of Japanese Lan-
guage and Culture Teachers Association of Thailand 
(JTAT) for 2010. In addition, the distribution of ques-
tionnaire via post and electronics mail was applied. 
 4) The test of tools used in research: Researchers devel-
oped a questionnaire for this research by studying guide-
line of questions from data obtained from interviews with 
experts in teaching Japanese language and relevant re-
search papers. Then, they were applied to the hypothesis 
of this research. Researchers tested validity and reliability 
of questionnaire before distribution for reliable data col-
lection as follows: 

Test Validity: Experts corrected the questionnaire by 
considering its accuracy. 
Test Reliability: It has Cronbach’s Coefficient Alpha for 
0.97 which indicates with confidence that it can be used 
for asking questions. 

3.3 Results and dicussion 

3.3.1 Quality standards and criteria of Thai teachers 
who teach Japanese language in high schools. 
It finds that criteria which experts consider as appropriate 
to measure the quality of teachers as follows:  

Table 2 – Criteria for measurement of teacher’s quality 

Quality of Thai teachers who teach Japanese language 
in high schools 
1. Teachers should be Japanese major graduate.  
2. Teachers should have experiences which have affect 

on the expertise in teaching and quality of teaching.  
3. Teachers should attend seminar, training or partici-

pate in both domestic and overseas observation which 
affects the quality of teaching. 

4. Teachers should develop teaching by conducting re-
search and writing textbooks which affect the improve-
ment of teachers. 

5. The development of creative thinking and using 
technology to enhance the quality of teaching is neces-
sary. 

6. Teachers should promote activities in the classroom 
that allowing students to be variable.  

7. The promotion and support of institutes and man-
agement can help improve the quality of studying and 
teaching. 

 

3.3.2 Characteristics of Thai teachers  

More than a half of Thai teachers who teach Japanese 
language in high schools are 41 years of age and above. 
They use existing teachers in other subjects to train with a 
Japanese training program to teach Japanese in high 
schools. Therefore, most of teachers are older and may be 
slower at studying a new language. Thus, the production 
of a new generation of teachers in parallel with the im-
provement of the previous generation is absolutely neces-
sary. 

In addition, approximately 68 percent of teachers 
graduated in other majors. The objective of a training 
program for Japanese teaching at the high school level is 
to establish a basic foundation in the language. Thus, 
most of teachers have sufficient knowledge at the begin-
ner’s level. For the studying and teaching in high schools, 
teachers must teach students the beginner’s level and 
teach skills which are defined in the learning content. But 
if teachers only have knowledge at the level near to that 
of the students, obstacles to studying and teaching may 
emerge. Thus, the development in terms of knowledge 
and Japanese language ability is necessary and essential 
for teachers. If teachers have more knowledge in Japanese 
language, they will be more correct when using the lan-
guage. The instruction will also be more correct. This will 
increase confidence in both the language and teaching. 
Ninety percent of teachers had attended training courses 
and half of them had participated in training at least once 
a year. This demonstrates the commitment of the teachers 
to constant self-improvement. This is an important factor 
in leading to change and development. They will have 
more confidence in their teaching, which is a key concept 
in human resource development (Amornrattanasak, 1995). 

From in-depth interviews, it was found that some 
schools have some circumstances that may not be condu-
cive such as workload or having to leave the government 
to be trained. But teachers are also keen to develop them-
selves. Therefore, if agencies or executives or related 
personnel provide support, teachers will be more able to 
improve themselves.  

3.3.3 Opinions of Thai teachers towards circumstances 
of problems in the management of Japanese language 
education in high schools. 

The problem of teachers 
Teachers are lacking in skills to conduct research for the 
development of studying and teaching the most because 
teachers in high schools have numerous obligations and 
many teaching periods. In addition, they have a limited 
knowledge of Japanese language as aforementioned. In 
fact, support for conducting researches will help to im-
prove the overall quality of studying and teaching of 
teachers. The research unit and institutes at university 
level can support and foster the development of research  

������.indd   114 5/21/12   11:15 AM



114 115

Japanese Studies Journal Special Issue : Regional Cooperation for Sustainable Future in Asia Japanese Studies Journal Special Issue : Regional Cooperation for Sustainable Future in Asia

6 
 

Table 3 – Mean and standard deviation of teacher’s 
opinions towards circumstances of problems in the man-
aging of Japanese language education in high schools. 

Circumstances of problems Mean Standard 
Deviation 

1. The problem of teachers 3.14 0.73 
2. The problem of students  3.65 0.53 
3. The problem of curricu-

lum and textbooks 
2.51 0.87 

4. The problem of support-
ing factors  

3.27 0.81 

5. The Needs for developing 
of studying and teaching 

4.06 0.66 

* Remark : Total mean from 1-4 is 3.14 (Opinion to-
wards problem is fair) 

 
and the production of textbooks for teachers in high 
schools such as in the fields of human resources and col-
laborative research. The key problem of teachers in 
teaching Japanese language is the pronunciation issue. 
There are also problems in the teaching of Japanese writ-
ing with correctness being the main problem. They have 
problems in teaching listening and speaking too. These 
problems result from the teachers’ limited knowledge of 
Japanese. The short-term training in Japan only 1-2 times 
in 10-15 school years, and cannot possibly create the con-
fidence to listen, speak, pronounce correctly in Japanese, 
let alone develop adequate writing skills. If native teach-
ers were to join in teaching with Thai teachers, this may 
help to ameliorate the shortage and workload of teachers. 
If schools can establish cooperation with the Japanese 
agencies or other voluntary organizations to send Japa-
nese teachers in short-term, it may go some way toward 
solving the problem. 

The support the production of Thai Japanese language 
teachers at high schools, including opening a course for 
teachers training can diminish the shortage of high school 
teachers at this level. Though the production of a new 
generation of teachers is important, the development of 
existing teachers is also essential as well.  

The problem of students 

Most of teachers are of the opinions that the biggest 
problem facing students is the lack of opportunity to use 
Japanese language outside the classroom. This is because 
students are studying Japanese language outside of Japan. 
Vongvanich (2004) states that the real life, actual envi-
ronment outside the classroom is the key factor in deter-
mining knowledge, ability and skills of students. The 
story of a real event, situation, real condition or similar 
condition encountered in daily life will be a stimulus for 
students to express themselves through action, especially 
in the study of language. Language needs the opportunity 
to be used. Students who study Japanese language in 

Thailand are lacking the opportunity to practice or test the 
use of correct communication. Therefore, activities which 
take advantage of modern IT media to develop studying 
and teaching will open more opportunities to use Japanese 
language, as a virtual situation can make the learning ex-
perience more practical and provide practice. 

In addition, teachers think that students have problems 
in listening and speaking Japanese together with Kanji. 
The problems of teachers with speaking and pronuncia-
tion were passed through to their students, resulting in 
students’ having the same listening and speaking prob-
lems. Teachers believe that students have problems in 
Japanese language skills at the high level (average 3.94) . 
Those problems cannot be solved within classes of only 
50 minutes duration. Thus, the application of IT media in 
self-learning is important to resolving this problem 
(Methapisit 2009).  

However, teachers do not agree with the belief that 
students lack of success in studying Japanese language is 
caused by the teacher (Jitbantao 2010). Therefore, chang-
ing the attitude and belief in education are important. 
Even though teachers hold a degree in education, con-
tinuous training is still essential. 

In the case of students themselves, it has not showed 
problem of unlike for Japanese language. So teachers can 
gain attraction from students easily. However, it was 
found that students were lacking in patience with the 
practice of Japanese. From in-depth interviews, it was 
found that this trend among teenager may be related to the 
computer age.  

The problem of curriculum and Japanese textbooks 
The majority of the sample stated their opinion regarding 
the curriculum as having the least level of problem over-
all. However, most of participants think that content was 
not appropriately sequenced from easy to difficult. This 
may be the result of unprofessional teachers who created 
the curriculum, as well as learning contents and budget 
limitations.  

Teachers need to apply textbooks and methods in man-
aging studying and teaching to be more suitable for their 
circumstances. They do not need to teach from the begin-
ning to the end of curriculum or textbook. They can adapt 
the ordering of activities. They need to take into consid-
eration timing, human resources and budget. However, 
teachers need to understand the key elements of contents 
before adapting them to attain maximum results. Fur-
thermore, the contents of the curriculum need to consider 
the linkage to the university level.  

The problem of supporting factors 
The majority of the sample group were of the opinion that 
the lack of funding to support the school's activities was 
the most significant problem, followed by lack of teachers 
who are native speakers, which is in according with the 
interviews with experts who also considered native 
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speakers should be encouraged to volunteer in teaching 
Japanese in schools.  

Sirimanakul (2001) found the importance of activities 
in schools to be supported by executives to improve 
teaching and learning; and the lack of funding and the 
support are critical to the management of Japanese lan-
guage education. This researcher also found a problem of 
lack of proper funding is a major problem in English 
education as well. 

To resolve these problems, executives will have to be 
aware of the problems and listen to teachers. Regarding 
the study of educational problems, it was found that stu-
dents lacked the opportunity to use Japanese outside the 
classroom. The teachers realize this and prefer to set addi-
tional activities, but there is a lack of funding to support 
such activities. Education is an investment so the man-
agement at both the school level and national level must 
be aware of such problems and be active in their search 
for solutions. Otherwise, Japanese language education in 
Thailand will not reach world class standard, which is a 
target of the Ministry of Education. 

The needs for developing of studying and teaching 

Most of those sampled preferred to have observation 
overseas and would like to have training in Japanese both 
domestically and overseas with a time frame of less than 
one month, to include training in production and use of 
teaching media. Teachers need to participate in training or 
continue studying in Thailand and abroad, and need to be 
specifically trained in the country of the native language 
which they are teaching as language exists as a integral 
part of culture. It can be said that the language and culture 
are the same thing. This type of training has the most 
benefits for the development of higher quality teachers. 

In addition, teachers realize the importance of adapta-
tion of IT media to solve the limiting factors in teaching 
Japanese language. The topic of IT media and the use of 
teaching media for learning should be first priority for 
training. Methapisit (2009) conducted a survey to ascer-
tain the attitude of teachers who teach Japanese language 
in high schools. She found that teachers preferred to im-
prove their skills in using of innovative and electronic 
media in order to develop efficiency and keep the atten-
tion of students and stimulate their learning and under-
standing. She also stated that 89 percent have a computer 
that can connect to the Internet at school and 61.5 percent 
have a computer that can connect to the Internet from 
home. 

Although Internet penetration is still at a lower level, 
teachers have expressed their readiness and eagerness to 
learn how to use it in their teaching. They have a demand 
for various electronic media to improve teaching and 
learning. Thus, it is necessary to promote the development 
of teachers in this regard. 

IV. CONCLUSION 

The Japanese language education in Thailand on cur-
riculum and textbooks has been developed and teachers 
who use them do not think that this is the central problem 
facing teachers and students. What management agencies 
and stakeholders need to consider are the problems of 
teachers and external supporting factors. The characteris-
tics of teachers have to be developed in terms of knowl-
edge, ability to use and teach Japanese, including their 
skills to conduct research for the development of studying 
and teaching. Furthermore, teachers were also keen to 
improve their teaching especially in regards to the appli-
cation of IT media to increase the attention of students. 
However, they find a lack of support in improvement of 
knowledge, equipment and tools. Thus, executives man-
aging high schools and universities can improve their 
support through budget, human resources and knowledge. 
If these findings are addressed, it will have a significant 
impact on Japanese language education in high schools, 
which in turn will create good quality students ready for 
higher education and can be a factor in reducing the 
problem of learning Japanese language in higher educa-
tion arising from differences in the quality of students 
from different high schools. If the educational foundation 
at high school level is of good quality, the Japanese lan-
guage in Thailand will improve at all levels. 

ACKNOWLEDGEMENTS 

This research is part of a project funded by Toshiba In-
ternational Foundation. 

 

REFERENCES 

Amornrattanasak, S. (1995). Principle and Teaching 
Development. Siampan. 

Banchongmanee, B. (2009). Japanese Language Stud-
ies in Thailand. Tokyo University of Foreign Studies, 
Japanese Studies; Research and Annual,Vol. 13,117-122. 
Retrieved January 20, 2010. From: http://repository.tufs. 
ac.jp/bitstream/10108/57730/1/isre013009.pdf 

Chirasombutti, V. (2006). ODA and Japanese Lan-
guage Education n Thailand. In Siriporn Wajjwalku (Ed.), 
Japanese ODA and the Promotion of Japanese Studies in 
Thailand: The Retrospect and the Future Promotion 
(45-52). Institute of East Asian Studies, Thammasat Uni-
versity.  

Chirasombutti, V., & Kitamura, T. (1996). Japanese 
Language Education in Thailand. Japanese-language 
Education Around the Globe, Vol.4, 13-27. 

Japan Foundation. (2009). Retrieved  January 10, 
2010. From: http://www.jpf.go.jp/j/japan_j/news/0711/ 
11-01.html 

������.indd   116 5/21/12   11:15 AM



116 117

Japanese Studies Journal Special Issue : Regional Cooperation for Sustainable Future in Asia Japanese Studies Journal Special Issue : Regional Cooperation for Sustainable Future in Asia

8 
 

Jitbantao, S. (2010). The Study of ‘Belief’ in Japanese 
Language Learning of Thai Learners in High Schools: 
The Case Study of High Schools in Bangkok.  The Ja-
pan Foundation Bangkok, Vol.2010 (7), 21-30. 

Jongsutjarittam, P., Skulkru, P. & Sattayapong, S. 
(2004). Basic Japanese Language Education in Thailand. 
The Japan Foundation Bangkok, Vol.2004 (1), 115-140. 

Maeda, T., Hamada, O., Narita, T., Shiratori, F. & 
Inabe, K. (2001). Report of Japanese Language Education 
in Thailand. The Japan Foundation Bangkok.Vol.2001 
(4),147-163. 

Methapisit, T. (2009). A study of application of ICT 
for training advanced Japanese Language skills. In Pranee 
Jongsutjarittam, Tasanee Methapisit, Kanlayanee Sitasu-
wan (Ed.), The third National Conference of the Japanese 
Studies Network Thailand : JSN-Thailand, Humanities 
and Education (173-189). Japanese Studies Network 
Thailand: JSN-Thailand. 

National Institute for Japanese Language and Linguis-
tics. (2003). A Survey of Japanese Language Learning 
Environment and Learning Methods. National Institute 
for Japanese Language and Linguistics. 

National Institute of Educational Testing Service. 
(2010). Retrieved December 2, 2010. From: http://www. 
niets.or.th/ 

Nohata, R., & Ngamchantakorn, W. (2006). An Out-
line of the Secondary School Japanese Language Teacher 
Training Program and Report of Its Follow -up Survey: 
The Current Situation of Japanese Language Course Of-
ferings in Thai Upper Secondary Education. Japa-
nese-language Education around the Globe, Vol.16, 
169-187. 

Sangthongsuk, P., & Hatta N. (2006). A Survey on the 
Use of ‘Akiko to Tomodachi’ in High Schools. The Japan 
Foundation Bangkok, Vol.2006 (3), 181-183. 

Sirimanakul, N. (2001). Problems and Guidelines in 
Solving the Application of English Curriculum of Sec-
ondary School under Department of General Education, 
Bangkok, Unpublished dissertation,Faculty of Education, 
Chulalongkorn University. 

Sitasuwan, K. (1992). Japanese Language Education 
in Thailand. Handout for Thailand-Japan Symposium on 
Culture and Japanese Language Teaching in the 
Twenty-first Century. January 14-15,1992. Department of 
Japanese, Faculty of Liberal Arts, Thammasat University, 
Bangkok, Thailand. 

Skulkru, P. (2007). Japanese Language and Culture 
Education in the Changing World. Handout for the First 
National Conference of the Japanese Studies Network 
Thailand: JSN-Thailand, May 8, 2007. Institute of East 
Asian Studies, Thammasat University, Thailand. 

Vongvanich, S. (2004). Research and Development of 
an Internal Evaluation System of Academy. Chulalong- 
korn University Printing House. 

������.indd   117 5/21/12   11:15 AM


